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The article deals with the role of authentic videos in teaching English at technical universities. The positive
aspects of audiovisual aids' influence, concerning the engagement of both (left and right) hemispheres of the human
brain, are reviewed. The main attention of the article is focused on the benefits and goals of using authentic video
materials for language learning and teaching, as well as the advantages of using videos at the English language lessons
at technical universities. The meaning of the notion “classroom management” is defined. The proposed paper also
presents conditions for the good foreign language learning environment in the classroom. The most appropriate sources
from which to select videos or their fragments for a technical university’s English lessons are provided. The criteria of
video selection, which must be taken into account while preparing for the English teaching-learning process, can be
found in the article. The basic ways of how to use videos at the English for Specific Purposes lessons in non-linguistic
higher educational institutions are given. In order to reach the lesson’s objectives, it is necessary to create a sequence of
interrelating activities at different stages of the lesson, which are opening, sequencing, and closing. Recommendations
for work at each of the above-mentioned steps, using videos, are presented.
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Introduction. The continuous technological progress influences the teaching process
significantly every year. It is no longer possible to teach English at universities only with the help of
course-books and hand-outs. At technical universities this issue is the most acute, while their
students deal with state-of-the-art technologies. Therefore, application of up-to-date authentic video
materials into the English language teaching is what the lecturers should aim at nowadays. This
makes the research presented in the article of current importance.

Aim and tasks. The goal of this paper is to describe the features and the role of authentic
videos in teaching English at technical universities. The tasks of the research are: to determine the
influence of audiovisual materials on students and their work at a foreign language lesson; to list
benefits and basic ways of using authentic videos for the English language learning and teaching,
specifically at technical universities; to enumerate criteria of authentic videos selection and
purposes of audiovisual materials application in the classroom, as well as the most appropriate
sources from which to select videos; to examine the role and exploitation of authentic videos at
three stages of the English lesson (opening, sequencing and closing).

Background. The issue of using authentic videos at foreign language lessons has been
studied by R. A. Berk [1], J. Brophy [2], I. Cakir [3], C. Canning-Wilson [4], P. Cummins [5],
J. C. Richards and D. Bohlke [8], J. Sherman [9], J. Wang and K. Hartley [10], K. Woottipong [11],
and others. Nevertheless, at higher technical educational institutions the use of video materials as a
crucial addition to the work productivity enhancement at the English lessons still remains an active
area of pedagogical research.

Research. The key problem that technical students, who study English, face is that they
often do not understand the concepts or processes, even related to their speciality, which they listen
to or read about in the foreign language classroom. Mainly this happens due to the lack of visual
presentation. Not every student has vivid enough imagination to relate the concept they read about
in English to the one they have already studied at professional lessons conducted in their native
language. This is exactly the case when the English language teachers need authentic videos, or
audiovisual materials, at their lessons at technical universities. It is necessary to mention that
materials are defined as authentic when they are intended for some other use besides language
learning [11, p. 101].
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There are two brain hemispheres that relate to different ways of thinking: verbal (the left)
and nonverbal (the right). The former is a logical and analytical, which processes information
successively, e.g. in mathematics, logic, language. The verbal hemisphere is concerned with facts,
rather than theories, and is structured, precise, rational, strategic, as well as objective. The latter,
nonverbal, hemisphere is, on the contrary, a creative side, being spontaneous, emotional,
disorganized, empirical, empathic, biased, intuitional, and concentrating on images, colour, and
melody. Audiovisual aids employ both parts of the cerebrum: the left analyses words and the
discourse on the whole, subject matter, rhythm, whereas the right one processes the visual imagery,
relations, and sound effects [1, p. 3].

Taking into account physical differences in the neuronal networks of brain, it is essential to
familiarize students of technical specialities with a vast range of learning strategies with help of
videos. They can promote verbal and visual, i.e. linguistic and spatial, learning styles [1, p. 3; 7].
According to R.A. Berk[1, p.3], verbal / linguistic learning constitutes reading, speaking
(including debating and discussing), listening, as well as writing, whereas visual / spatial learning
happens during seeing, imagining, creating mental pictures, etc.

Multiple studies on the application of videos at the English lessons prove their effectiveness,
and thus, many scholars recommend using this activity on an ongoing basis [1, p. 5; 2; 5; 10].
In C. Canning-Wilson’s research [4] students’ preference for increased use of authentic videos at
lessons is revealed, whilst other researchers state that audiovisual materials can also improve
students’ understanding of specific subject matters and contexts.

There are such benefits of using authentic video materials for language learning
and teaching:

— giving samples of any sphere of real-life in the process of the classroom study [9, p. 1];

— helping students focus on the language skills they actually need and ignore skills they
may not need for their job or studies;

— inspiring students and stimulating language learning: they are more interesting than
specially prepared ones. Students will desire to watch presented videos even if their comprehension
is insufficient [11, p. 203-204];

— focusing on meaning instead of forms or structures of words and expressions. Students
acquire a foreign language when they activate their background knowledge of the world and its
concepts, discourse, as well as the language system [11, p. 203]. I. Cakir claims that by employing
videos at the English lesson “students contextualize the language they have learnt” [3, p. 71].

The best quality of any video, being a programme or a (part of) movie, is grabing the
viewer’s attention and evoking different emotions, so that everybody will definitely remember what
he / she has watched and, at the same time, subconsciously enrich English vocabulary, consisting of
lexis used on the video.

Authentic video aids can be used at the English lesson to:
attract students’ attention;

— motivate and enspire;
provide content and information;
illustrate a concept (new or previously presented);

— relate content to real-world applications (graphic examples of the use of studied processes
or technologies);

— serve as an impetus for learning activities (especially in the collaborative form, i.e.
discussion, or assessment of certain equipment functioning in a Hollywood movie, for example)
[1, p. 11-13].

This team-oriented study prompts deep learning, helps to improve students’ multiple skills
(leadership; artistic, speaking and technical skills, etc.), and thus, increases the success of every
student, which proves that there is a connection between the media and the students’
intelligence [1, p. 14; 7].

A positive learning environment is a crucial aspect of an effective lesson. It may be created
only with the help of a qualified foreign language teacher, who is an enthusiastic, good classroom
manager, sets high expectations for their learners, and establishes trustful relationships with the
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students [6; 8, p. 11]. The word combination “classroom management” stands for ways in which
special arrangements are done in the class to set up a supportive teaching and learning environment,
which is a prerequisite to a successful lesson [12]. An optimistic and supportive atmosphere in some
classrooms can be felt straightaway: people, who study, are relaxed, focused, motivated, have good
co-operation [8, p. 7-8].

Taking into account the fact that most universities, especially technical ones, do not possess
big, if any, collections of video materials in English, relevant to students’ specialities, the English
teacher should find and prepare the lessons’ audiovisual aids on his/her own. The researcher
R.A. Berk mentions the most appropriate sources from which to select videos for a university’s
foreign lessons [1, p. 8]:

— Movies (or their fragments) based on cult classics, Oscar winners, as well as most recent
and popular ones;

— TV-programmes, apt for the university age groups of people and their specialities;

— YouTube videos (corresponding to the students’ speciality and the topic of the lesson)
that are top-rated or most often viewed.

For each lesson or topic, a teacher should choose a suitable video that would be a
meaningful adjuvant to the teaching-learning process. In order to do so, the following criteria of
video selection must be taken into account:

— socio-demographic characteristics of students (age, level of the English language
knowledge, etc.);

— the structure of a video (length, authenticity, relevance to the lesson’s topic, number of
characters on it);

— mental and ethical influence on the viewers;

— genre.

The advantages of using videos at the English language lessons at technical universities are
the following [1, p. 2]: to grab students’ attention and focus their concentration on the topic of the
lesson; to generate interest in the auditorium and stimulate communication in English; to produce
catchy visual images; to enhance students’ imagination; to improve attitudes toward content and
study; to increase understanding and memorization of studied content; to allow freedom of
expression, and serve as a stimulant to teamwork in the auditorium; to embolden and galvanize
students; to make study fascinating; to decrease anxiety or fear of speaking English in the class.

The prepared aids can be presented at the lesson with the help of a notebook or special
equipment in the multimedia class. It is important to remember that videos viewing in the
auditorium should differ from a typical passive television watching [3, p. 71]. There are numerous
ways of implementing videos at the English lesson. The mentioned below are the basic ones, but
others can be added if needed [1, p. 10]:

1. Select a video or a fragment of a movie / programme etc. to introduce to students a
concept or process, which is to be studied;

2. Provide students with guidelines or discourse questions so that they understand what
details to pay special attention to during the viewing;

3. Briefly introduce the video to emphasize the goal,

4. Play the video or the fragment;

5. (It may be possible to) stop the video at any point to highlight some moment or replay the
audiovisual aid for a particular in-class activity;

6. Set a time for reflection on what was seen;

7. Organize an active learning activity to interact on certain issues or concepts in the clip;

8. Promote a further discussion in small and/or large groups concerning the watched
material.

In order to reach the lesson’s objectives, it is necessary to create a sequence of interrelating
activities (opening, sequencing, and closing) [8, p. 9].

At the opening stage a teacher can ask questions to develop ideas related to the topic or
assess the students’ background knowledge of a particular process or concept, concerning their
speciality; use brainstorming and debates; ask students to write a brief test, but the best way to
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attract students’ attention is to show a video or a short fragment of some movie or programme
related to the lesson’s theme.

It is vital to bear in mind that valid lesson transitions help maintain students’ attention and
establish a link between the exercises. Thus, activities of the sequencing part of the lesson should be
skilfully connected with the video presented in the opening part. Another audiovisual material may
be added at this stage as well, which will further expand the understanding of the topic and facilitate
faster achievement of the lesson’s goals.

Videos may also play a vital part at the final, closing, stage. They can help sum up what the
lesson attempted to accomplish; comprising the vocabulary studied at the lesson, showing it in
action, and thus motivating students to continue studying English for Specific Purposes, as long as
they can see that it is applied in the real, “living”, language used by native speakers, who are their
future colleagues in the scientific sphere they tend to become experts at.

It must be said that the use of authentic videos is becoming more and more indispensable at
the English language lessons at technical universities. Audiovisual materials help not only create
clearer understanding of what students are learning, but also noticeably improve their English
vocabulary, getting examples of the use of the studied words and expressions in their authentic
environment, i.e. in the “living” language. And what is more important, videos help to create
confiding and calm atmosphere, and, as a result, establish successful collaboration of students, as
well as the teacher-students relationship.

Conclusion. In this article features and the role of authentic videos in teaching English at
technical universities have been discussed. Inter alia, the influence of audiovisual materials on
students and their work at a foreign language lesson is determined. The main attention has been
paid to the benefits and basic ways of using authentic videos for the English language learning and
teaching, specifically at technical universities. Important elements of this work are the enumerated
criteria of authentic videos selection, purposes of audiovisual materials application in the classroom,
and the most appropriate sources from which to select videos for a university’s foreign lessons. Last
but not least, the role and exploitation of authentic videos at the opening, sequencing and closing
stages of the English lesson have been examined. All the aforesaid information presented in this
written work proves the fact that no advanced English lesson at a technical university can do
without the authentic English videos.

REFERENCES

1. Berk, R. A. (2009). Multimedia Teaching with Video Clips: TV, Movies, YouTube, and mtvU in the
College Classroom. International Journal of Technology in Teaching and Learning. 5 (1), 1-21.

2. Brophy, J. (Ed.). (2004). Using Video in Teacher Education. Oxford, UK: Elsevier.

3. Cakir, I. (2006). The Use of Video as an Audio-Visual Material in Foreign Language Teaching
Classroom. The Turkish Online Journal of Educational Technology — TOJET. 5 (4), 67-72.

4. Canning-Wilson, C. (2000). Practical Aspects of Using Video in the Foreign Language Classroom. The
Internet TESL Journal. 6 (11). Retrieved from: http://iteslj.org/Articles/Canning-Video.html. Last accessed
20th April 2015.

5. Cummins, P. (1989). Video and the French Teacher. French Review. 62, 411-426.

6. Dornyei, Z. (2001). Motivational Strategies in the Language Classroom. Cambridge:
Cambridge University Press.

7. Gardner, H. (2000). Can Technology Exploit Our Many Ways of Knowing? In D. T. Gordon (Ed.), The
Digital Classroom: How Technology is Changing the Way We Teach and Learn (pp. 32-35). Cambridge, MA: President
and Fellows of Harvard College.

8. Richards, J. C. and Bohlke, D. (2011). Creating Effective Language Lessons. Cambridge: Cambridge
University Press.

9. Sherman, J. (2003). Using Authentic Video in the Language Classroom. Cambridge:
Cambridge University Press.

10. Wang, J. & Hartley, K. (2003). Video Technology as a Support for Teacher Education Reform. Journal of
Technology and Teacher Education. 11 (1), 105-138.

11. Woottipong, K. (2014). Effect of Using Video Materials in the Teaching of Listening Skills for University
Students. International Journal of Linguistics. 6 (4), 200-212.

12. Wright, T. (2005). Classroom Management in Language Education. Basingstoke: Palgrave Macmillan.

69



Advanced Education Issue 4/ 2015

M. B. lllepyenko. Posib aBTEeHTHYHHUX Bijeo B HABYAHHI aHTJIICbKOI MOBH B TeXHIYHUX YHIBepCHTETAX.

Crarrs mpucBsSU€Ha pONi aBTEHTUYHHX BiJe0 B HABYAHHI aHTJIICHKOI MOBM B TEXHIUYHUX YHIBEPCHTETaX.
Po3rmsnaroTecs MOSUTHBHI OCOONMBOCTI BIUIMBY ayIiOBi3yalIbHHX 3aco0iB, SIKi 3a/il0OIOTh 0OWABI (JIiBY Ta IpaBy)
MBKYJIl JIIOACBKOTO MO3Ky. B craTTi romoBHa yBara TIIpHCBSYEHa IiepeBaraM BHKOPHCTaHHS ABTCHTHYHHX
BijjeoMatepiasliB JUIsi HaBYAHHS M BHMBYCHHS IHO3EMHOI MOBH, a TaKO)X IO3UTHBHHM CTOPOHAM BHKOPHCTaHHS
BiJICO3aIMCIB Ha 3aHATTSIX 3 aHIJIIHCHKOI MOBU B TEXHIYHHUX YHiBepcuTeTax. [Ipatist MiCTUTh CIIMCOK IIiJIEH, SIKMX MOXKHA
JOCSITHYTH 3aBJASKM BHKOPHCTaHHIO BiJle0 HA 3aHATTAX 13 aHIJIiHCbKOi MOBHU. I[lOSICHIOETBCS 3HAYSHHS MOHSTTS
«ympaBniHHA ayauTopiero» (“‘classroom management”). B po0oTi, 10 TPONOHYETHCS, TAKOXK PO3TIISIAKOTHCS
TepelyMOBU ISl CTBOPEHHSI MO3UTHBHOI'O CEpe/lOBUINA HaBUAHHS iHO3EMHOI MOBHM B YHIBEPCHUTETCHKIH aymuTopii.
HamaeTbcst mepernik HaHOUTBII MiAXOMAIINAX JPKEPEN, 3 SKUX MOXHAa BHOMpPATH IijIe Bifeo abo ¢parmenTu. Y mpari
MOXKHa 3HAaWTH KpuTepii BinOOpy Bimeo3amnmciB, ski Tpeba BpaxOBYBaTH IIiJi 4Yac IiJITOTOBKH IIpOIeCy HaBUaHHS-
BHBYEHHS aHTJIIHChKOi MOBH. OCKUIBKM OUIBIIICT TEXHIYHUX YHIBEPCHTETIB HE MalOTh OOIIMPHOI 0a3u Ui HaBYaHHS
iHO3eMHOI MOBHM 3 BHMKOPHCTaHHSM aBTEHTHYHUX BijeoMaTepialliB, BHKJIaJady HEOOXiAHO CaMOCTIHHO LIyKaTH M
TOTYBaTH ayAioBi3yalibHI 3acO0M ji1 poOOTH Ha 3aHSTTI, TAKMM YHHOM HAIPHUKIHII HABOASTHCS OCHOBHI BapiaHTH
BHUKOPHCTAHHSI BiJIEO Ha 3aHSTTAX 13 TEXHIYHOI aHIIHCHKOI MOBM B HEMOBHHUX BUIIMX HAaBYAJIbHUX 3aKiajax. J{is toro,
o0 JOCATTH TOCTABJICHOI METH, HEOOXiJHO CTBOPUTH MOCHIJOBHICTH B32€EMOIIOB’SI3aHUX BUJIB POOOTH Ha Di3HUX
eranax 3aHATTs. HUMU € moyaTtok, OCHOBHHIA €Tall 1 3aK/II04YHa YyacTHHA. PekoMeHanii CTOCOBHO poOOTH Ha KOKHOMY 3
HUX 13 BUKOPUCTAHHSM BiJIEO aHAII3yIOThCS B 1iH CTATTI.

KuniouoBi ciioBa: Bizneo, aymioBi3yalbHI MaTepiaid, aBTEHTHYHI, aHTJIiiicbka MOBa, TEXHIYHI yHIBEPCHTETH,
aHIJIIHChKa MOBA JUISI CIIEHiabHUX IIiJIeH.

M. B. llleByenko. Pojib ayTeHTHYHBIX BHI€0 B O0YyYeHMM AHIJIMIICKOMY SI3bIKY B TEXHMYECKHX
YHHBEpPCHUTETAX.

Cratbsa IIOCBAIIICHA pPOJU AYTCHTUYHBIX BHACO B o6yqu1/m aHFJ’IHﬁCKOMy SI3BIKY B TEXHHYECKUX
yHUBEpCUTEeTaX. [JlaBHOE BHUMAaHHME YIENsAeTCd NpPeHMYIIeCTBaM HCIOIB30BaHUS BHAEO BO BpeMsA OOYy4eHHUS
WHOCTPAaHHOMY S3bIKY M €ro H3y4eHHs, OCOOEGHHO Ha 3aHATHAX B TEXHUYECKUX YHHBEpCUTETaX. Taxke
paccMaTpHUBAIOTCS MOJNOXKHUTEIbHBIE OCOOCHHOCTH BIMSHUS ayIMOBU3YaJbHBIX CPEACTB, KOTOPHIE 3aJeHCTBYIOT 00a
(;1eBoe ¥ mpaBoe) MOTyIIapys MO3ra yenoBeka. PaboTa comep HT CIMCOK LeNiei, KOTOPBIX MOKHO OCTUYb, UCTIONb3YS
BUJICO3AMICH HA 3aHATHAX AHIVIMMCKOTO s3bIKa, NEepedeHb HauOojee MOAXOAAIINX HCTOYHHMKOB LIENBIX BUIEO HIH
(parMeHToB, NPEANOCHUIKM CO3JaHMSA INO3MTHBHOH cpensl OOydeHHs B YHHUBEPCUTETCKOW aygUTOpHH, a TakkKe
00BsICHEHNE 3HAYCHHST TAKOTO TIOHATHS KaK «yIpaBieHue ayautoprei» (“classroom management”). B craTbe MOXKHO
HaTH BaXHbIE KPUTEPHHM OTOOpa BHUAEO3aIMCEl M OCHOBHBIE BApPHAHTHI WX MCIOJIB30BAHUS Ha 3aHATUAX II0
TEXHUYECKOMY AaHIJIMMCKOMY S3BIKY B HEA3bIYHBIX BBICIIMX Yy4eOHBIX 3aBefdeHHAX. i Toro 4toObl AOCTHYBL
TIOCTaBJICHHOH LIeJH, HEOOXOANMO CO31aTh IIOC/IEA0BATENEHOCTE B3aUMOCBS3aHHBIX BUIOB pabOTHl Ha pa3HBIX JTamax
3aHATHSA — HA4yaJIbHOM, OCHOBHOM M 3aKJIIOUYMTEIbHOM. PexoMeHmanmu mo paboTe Ha KaxIOM M3 HUX, MCIOIb3Ys
BUJICO0, AHAIU3UPYIOTCS B 3TON CTaThE.

KnroueBble cjioBa: BHAEO, ayIHOBU3yalbHBIC MaTepHAbl, ayTCHTUYHbBIC, AHIIMHCKUN SI3BIK, TEXHHYECKHE
YHUBEPCUTETHI, aHIVIMACKUMN SA3BIK JUIS CIIEUAJIbHBIX LIETIEH.
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